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Practical lessons are designed for in-depth study of the discipline. In these classes is comprehended theoretical material and formed  the ability to convincingly formulate  own point of view and there are acquired professional skills. Various forms of practical training can be used in distance learning. In this case, they acquire some specificity associated with the use of information technology.

Among the forms of organizing practical classes adapted to both traditional and distance learning, we will single out the following:
Practical exercises for solving teaching objectives. For the successful mastery of the techniques for solving specific teaching objectives are distinguished three stages. 
At the first stage, it is necessary to familiarize students with the methodology for solving problems using printed publications (textbooks, reference books) and materials contained in databases, video lectures, computer programs. At this stage, the student is offered typical educational tasks, the solution of which allows him to work out stereotypical techniques, to realize the connection between the theoretical knowledge gained and specific problems to solve which they can be aimed at.

For self-control at this stage, it is recommended to use tests that not only state the correct answer, but also provide detailed explanations if the wrong answer is chosen; in this case, tests perform not only a controlling, but also a teaching function. To answer the questions that arise, there are conducted consultations  with a teacher leading the course, or a tutor.
At the second stage,  there are considered tasks of a creative character.  In this case  increases the role of the teacher Communication between the teacher and the students is mainly carried out using on-line technologies. Such classes not only form creative thinking, but also develop the skills of business discussion of the problem, provide an opportunity to master the language of professional communication.

At the third stage, there are performed control works  which could test the skills of solving specific problems. The execution of such control tasks can be carried out both in off-line and on-line modes, depending on the content, volume and degree of significance of the control task. After each control task, it is advisable to conduct a consultation using network tools or under the guidance of a teacher to analyze the most common mistakes and develop joint recommendations on the methodology for solving teaching objectives.

The following information is recommended for review:
Таble 1

Rational application of practical training
	Method of teaching
	At what content of the material should this method be applied?
	For what tasks is this method used most successfully?
	Under what peculiarities of students is it rational to apply this method?
	What opportunities should have a teacher  for using this method?

	Practical

	When the content of the topic includes practical exercises, completing study assignments, conducting experiments
	For developing practical skills and abilities
	When students are ready to undertake practical assignments of this nature
	When the teacher has manuals, didactic materials for organizing practical exercises


Таble 2
Sample chrono map of the practical lesson
	№

п/п
	Stages and content of the lesson
	Time

	1.
1.1

1.2

1.3
	Introductory part of the lesson.

Announcement of the topic, the purpose of the lesson.

Assessment of the readiness of the classroom, equipment and students.

Description of the content, procedure for conducting and evaluating the results of practical work.
	5 min.

	
	
	

	
	
	

	
	
	

	2.
	Updating the basic (theoretical) knowledge of students (lists the forms and methods of diagnosing knowledge, abilities and skills of students necessary to perform practical work)
	5-10 мin.

	3.
	Independent work of students under the supervision of a teacher (lists the stages of independent work of students with methodological aids, reference books, etc.)
	15 - 20 мin.

	4.
	Development practical skills and abilities.
	5 - 10 мin.

	5.
	Quality control of knowledge, skills and abilities of students on the topic of the lesson.
	5 - 10 мin.

	6
6.1.

6.2.

6.3.
	The final part of the lesson.

Generalization, conclusions on the topic.

Assessment of students ' work in the classroom.

Homework.
	5 - 10 min.

	
	
	

	
	
	

	
	
	


At the practical lesson, it is allowed to use a summary of primary sources and a plan-summary compiled as part of self-preparation for the practical lesson.
Main types of practical work:


- analysis of authentic linguistic material;


- work with various types of linguistic dictionaries (universal dictionaries, professional dictionaries, etc.);


- study the representation of lexicographic information in multimedia dictionaries such as Lingvo, determining the stylistic characteristics of lexical and phraseological units;


- perception by ear of different genres of pragmatically oriented information presented in audio and video recordings (fragments of TV shows, lectures, interviews, etc.);


- development of writing skills and development of competencies in this area (preparation of essays, etc.)
Organizational and pedagogical aspects of practical training

         Practical (and seminar) classes can be reproductive, partly-search and search character.

Works that has reproductive character are distinguished by the fact that when they are carried out, students use detailed instructions, which indicate:

- purpose of the work,

- necessary explanations,

- the order of work,

- tables,

- control questions,

- educational and special literature.

Works that has partially exploratory character are distinguished by the fact that students do not use detailed instructions when conducting them, they are not given the procedure for performing the necessary actions, which require students to independently select equipment, choose ways to perform work in the instructional and reference literature, etc.

Works that has exploratory character are depicted by the fact that students must solve a new problem for them, based on their existing theoretical knowledge.

When planning practical classes, it is recommended to find the optimal ratio of reproductive, partially-search and search works in order to ensure a high level of intellectual activity.


Forms of organization of students in practical classes: frontal, group and individual.
- In the frontal form of organizing classes, all students perform the same work at the same time.

- In the group form of organizing classes, the same work is performed in groups of 2 to 5 people.

- With an individual form of organization of classes, each student performs an individual task.

The implementation of practical classes is preceded by a test of students ' knowledge, their theoretical readiness for the task.

For preparation and conducting practical work, can be used special computer programs that allow   modelling or visualize any dynamic processes that are difficult or impossible to reproduce in the classroom (for example, in the form of distance learning).
For improving the effectiveness of practical training, it is recommended:
- development of task  collections, tasks and exercises, accompanied by methodological instructions, in relation to specific specialties;

- developing of tasks for automated test control of students ' readiness for practical classes;

- subordination of the methodology of conducting practical classes to the leading didactic goals with appropriate guidelines for students;

- use of problem-based search works in teaching practice;

- the use of collective and group forms of work, the maximum use of individual forms in order to increase the responsibility of each student for the independent implementation of the full scope of work;

- conducting practical classes at an increased level of difficulty with the inclusion of tasks related to the choice of students ' conditions for performing work, specifying goals, and independently selecting the necessary equipment;

- selection of additional tasks and tasks for students working at a faster pace, to effectively use the time allocated for practical classes.

	The name of the EP:

Course, department:

Name of the discipline:

Purpose of the discipline:

Expected results:
	


	Week
	Topic of the practical lesson
	Task
	List of recommended literature

	1
	What is translation?
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	2
	Semiotic Approach. Communicative Approach.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	3
	Dialectics of translation. Translation invariant.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	4
	Types of translation. Classification criteria. Machine translation.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	5
	Translation and interpretation
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	6
	Functional classification
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	7
	Consecutive interpretation
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	8
	Liaison interpretation.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	9
	Simultaneous interpretation.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	10
	Whispered interpretation (chuchotage).
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	11
	Literal translation. Free translation.

	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	12
	The concept of “Untranslatability”.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	13
	Types of translation techniques.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	14
	Translation transcription. Transliteration. Calque translation.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.

	15
	Grammar transformations. Lexical transformations.
	Speaking: Discussion, Proving and disproving the main ideas given in lectures
Grammar: using the  fundamental knowledge of the theory of  English 
Vocabulary: Using as many idioms, phrases, set phrases as possible to enlarge the vocabulary.
Reading: reading the lecture, recommended list of literature and additional resources.
	1. Aixelá, Franco J. 2016. Who’s who and what’s what in translation studies: A preliminary approach. InTracks and treks in translation studies: Selected papers from the EST Congress,

2. Leuven 2015, ed. Catherine Way, Sonia Vandepitte, Reine Meylaerts, and Magdalena Bartłomiejczyk, 7–28. Amsterdam: John Benjamins Publishing Company.

3. Angelelli, Claudia V. 2012. Testing and assessment in translation and interpreting studies. In Handbook of translation studies, vol. 3, ed. Yves Gambier, and Luc van Doorslaer, 172–177. Amsterdam: John Benjamins Publishing Company.

4. Clifford, Andrew. 2007. Grading scientific translation: What’s a new teacher to do? Meta52 (2): 376–389.


Seminar classes. One of the main organizational forms of educational activities are seminars, which form a research approach to the study of educational and scientific material. The main purpose of the seminars is to discuss the most complex theoretical issues of the course, their methodological and methodological elaboration.

In the system of full-time, as well as distance education, all three levels of seminars are implemented: proseminars, seminars, special seminars.

Unlike other types of practical classes, where there is a significant amount of classroom work, the theoretical beginning of seminars allows you to effectively implement them on the basis of information technologies. Most of the seminars can be held using on-line technologies: Zoom, Microsoft Teams, etc.

The effectiveness of online seminars is determined by the conditions and technologies of their implementation, which are somewhat more complicated than traditional classroom seminars. The organization of network seminars involves three stages: preparatory, main and final.
At the preparatory stage, the teacher draws up a plan for conducting a seminar session, determines the range of educational and scientific literature, and builds the logic of the seminar session. Students receive the task no later than 1 week before the seminar, and at the preparatory stage they are engaged in independent preparation for the lesson. The purpose of a preliminary discussion of the most important and challenging aspects of the workshop useful consultation that gives you the opportunity to remove some of the most common questions on the topic of the seminar, organizational and methodological problems encountered by students in the process of self-preparation for the seminar.

The main stage of the seminar includes direct communication between students and the teacher, organized in the classroom, or on-line. The most important difference between a network seminar and a traditional classroom session is the ability to conduct both individual and group reflection based on the analysis of the recorded (saved) text of the seminar. This allows the teacher to understand the problems that students face and avoid them in the future, strengthens the grounds for updating the topic of the seminar, as well as for strengthening feedback and adjusting the trajectory of studying a discipline or scientific problem. At the same time, working with written text requires students and especially the teacher, who has to conduct several educational dialogues in parallel and at the same time maintain a common storyline of collective discussion of problems, a high level of computer work, good command of the keyboard, the ability to quickly assess the situation and make constructive decisions.

At the final stage, the results of the seminar are summed up, and can also be carried out control on the topic of the seminar lesson or intermediate control on the course as a whole.
The organization of special scientific seminars involves an increase in the time spent by the teacher at the preliminary stage, in the process of preparing the seminar. This is primarily due to the fact that specialized seminars are usually held for an entire semester, which requires more clear guidance. At the final stage, the work of special seminars can be organized through final control. The experience of conducting network seminars allows us to speak about their effectiveness for a study group of 8-12 people (this number is economically and technically justified and allows you to limit the academic load on the teacher).

An important role in the organization of seminars is played teacher’s consultation.

Especially in the format of distance learning, which involves an increase in the volume of independent work of students, there is a need of constant support of the educational process from teachers sides. 
An important place in the support system is occupied by consultations, which are now becoming more complex in terms of didactic goals: they are preserved as independent forms of organizing the educational process, and, at the same time, are included in other forms of educational activities (lectures, practices, seminars, etc.).

At first glance, the personal contact of students with teachers in distance learning is limited, but in reality the use of information technologies expands the opportunities for consultation. Operational feedback can be incorporated both in the text of the training material, and in the possibility of rapid access to the teacher or consultant in the course of studying the course.

For each discipline, it is recommended to prepare methodological guidelines for the implementation of seminars.
Example of the structure of methodological guidelines for organizing seminars:

Тheme 1: The Dawn of English Literature.
Task of the seminar:

1. The Dawn of English Literature. 

2. English Literature in the 7th-11th Centuries. 

3. Literature of the Germanic tribes.

4.  Anglo-Saxon Literature

Methodical recommendations on the implementation of tasks: The individual task. Materials for independent work of the student: lecture notes, attached literature.

Requirements of the teacher for the task: the work is performed in the amount of no more than 4 pages of A4 format. Questions require structured answers in the form of tabular data, comparative information, and recommendations.

Criteria for evaluating the performance of the task (specify which conditions will affect the evaluation score): delivery of the task within the specified period, thoroughness of the analysis, clarity of wording and obviousness of  thought expressions, reasoned conclusions.

Basic and additional literature (offered by the teacher).
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